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Observations in the placement periods at IESO El Cierzo: 

Students disengaged from oral activities. 

Underdeveloped oral production and reception skills. 

Still, students repeated English expressions derived from

the TikTok social medium. 

Result: two guiding questions.

1 .What if we brought TikTok into the classroom in a structured, pedagogically sound way?
2.Could it help improve oral production and reception skills?

INTRODUCTION



MAIN PURPOSE

To design a didactic unit that focuses on the use of TikTok as a

learning tool to improve students’ oral production and reception

skills. 

SPECIFIC GOALS

To shift away from traditional teaching methodologies.

To create tasks grounded in students’ real communicative needs

and social realities.

To promote learner agency and motivation. 

To raise awareness about gender inequality in STEM.

PURPOSE & GOALS



ACTION ORIENTED APPROACH (AoA)

Action-driven at a curriculum and planning level.

Seeking to fill real-life communicative needs. 

Stated outcome, requiring interaction and mediation to co-construct

meaning.

Students as social agents acting with a purpose. 

TASK-BASED LANGUAGE TEACHING (TBLT)

Lessons divided into task cycles focused on students’ learning process:

Pre-task: introductory phase, activating previous knowledge . 

Task: core, focuses on communication rather than on accuracy.

Post-task: reflection on the concepts previously presented. 

THEORETICAL FRAMEWORK



Organic Law 3/2020 (LOMLOE): Order ECD/867/2024.

Approves the curriculum and characteristics of the assessment of Compulsory Education. 

 Authorizes its application in the schools of the Autonomous Community of Aragón. 

Educational expectancies for the English as a Foreign Language subject. 

Comply with the key and specific competences, as well as the essential knowledge contents

Sustainable Development Goals (SDGs) established in the 2030 Agenda. 

SDGs 5, 10, and 17.

CURRICULAR FRAMEWORK



CE.LEI.1.

CE.LEI.2.

CE.LEI.3.

CE.LEI.4.

CE.LEI.5.

CE.LEI.6.

SPECIFIC COMPETENCES

KEY & SPECIFIC COMPETENCES 

Linguistic Communication Competence

(CCL1, CCL2, CCL3, CCL5).

Digital Competence (CD1, CD2, CD3, CD4). 

Entrepreneurship Competence (CE3).

Plurilingual Competence (CP1, CP2, CP3).

Personal, Social and Learning to Learn

Competence (CPSAA3, CPSAA4, CPSAA5).

Cultural Awareness and Expression

Competence (CCEC 3, CCEC4).

Civic Competence (CC1, CC2, CC3, CC4). 

KEY COMPETENCES



TIMELINE OF THE LEARNING UNIT

SESSION 1

Activation stage,

mediation of meaning,

interaction, oral

reception and

production.

SESSION 2

Written reception, focus on

form, oral reception and

production (interaction).

SESSION 3

Oral reception and

production, negotiation of

meaning, vocabulary.

SESSION 4

Analysis of the affordances

of the TikTok platform, oral

reception and production.

SESSION 5 

Written production, oral

production (interaction).

SESSION 6 

Written production, oral

production (interaction).

SESSION 7 

Final project completion.



MATERIALS
Authentic materials: 10 TikTok videos extracted from a corpus. 

AUTHENTICITY

ORIGINALITY
The designed materials have been created from scratch using

digital tools.  

OTHER RESOURCES
AI used to design WAGOLLs and a written reception text. 

Two activities extracted from the subject “Communicating in

English”.

Digital platforms.



AI GENERATED TEXT TASKS EXTRACTED FROM “COMMUNICATING IN ENGLISH”



MENTIMETER PADLET



ORAL RECEPTION & PRODUCTION 
Interwoven in all of the sessions.

Skills presented in context, not isolated. 

From receiving comprehensible authentic input to  producing purposeful

output.

In all of the sessions oral production is included in various forms: 

Class discussion.

Group work. 

Cooperative activities, 

Negotiation of meaning. 

Peer review. 

Co-construction of meaning. 

Purposefully integrated to provide students’ with the tools for the

completion of the final outcome. 



COOPERATIVE ACTIVITIES GROUP WORK

DISCUSSION

Session 1: group of experts. Session 4: group work, negotiation

of meaning, & peer review.

Session 2: discussion.



OTHER INTEGRATED SKILLS 
WRITTEN RECEPTION & FOCUS ON FORM

Session 2:

Task:  students read a text to practice written reception.

Post-task:  students focus on form, which is taught indirectly.

WRITTEN PRODUCTION

Sessions 5 & 6: writing cycle including research, planning, drafting, peer-

assessment, and editing (scrip creation).

MEDIATION

Bridge between the integration of all of the skills. 

Mediation of texts & interpretation and co-construction of meaning.

Learners as social agents / mediators of language.

Reflects real-world communication.



WRITTEN RECEPTION AND FOCUS ON FORM

Written reception & comprehension questions.

Noticing & gamified activities.



WRITTEN PRODUCTION

Written production + process.

WAGOLLs to help with the process. Checklist.



Core principle in AoA and TBLT.

Learners as social agents.

Construct meaning together.

Roles / responsibilities clearly defined: 

Interdependence.

Every student contributes meaningfully.

Move towards a shared goal. 

COOPERATIVE WORK



SCAFFOLDING
Vygotsky’s (1978) ZPD: learning with guidance. 

Increase potential for future development.

Several scaffolding tools included:  

WAGOLLs: show students what is expected

from them.

Graphic organizers: included to help students

with task completion.

Checklists & peer-assessment routines: support

autonomy, allowing for self-evaluation.



WAGOLLs WRITING GUIDE & GRAPHIC
ORGANIZER

PEER REVIEW 



DIFFERENTIATION
All of the materials have been adapted taking into account

diversity: 

Materials presented in different means: videos +

transcription.

Guides for task completion.

Materials adapted to fit the requirements of  

neurodivergent students. 

Activities for high achievers.

UNIVERSAL DESIGN FOR LEARNING



GUIDES FOR TASK COMPLETION



CHANGE OF COLOR AND FONT



FINAL OUTCOME
Culminating the teaching-learning sequence.

Students narrate stories of overlooked women in STEM. 

Combines:

Oral production: script delivery.

 Oral reception: video projection. 

Written production: comment writing.

Digital literacy: app’s affordances.

Critical thinking + interculturality: gender equality.

Surpasses classroom boundaries = authenticity / purpose.

Result of a learning process.

Meaningful experience: language learning, creativity,

social engagement.



FEEDBACK & ASSESSMENT TOOLS

Peer-feedback: 

Tools to develop students’ metacognitive awareness.

Promote supportive learning community. 

Checklist.

Thinking routines. 

FEEDBACK

Formative & qualitative assessment:

Focus on students’ learning process, not numerical grades. 

Identify weaknesses and strengths.

Empower learners trhough reflection.





FEEDBACK & ASSESSMENT TOOLS

Reflection on their own learning process. 

Identify weaknesses & strengths. 

Tools:

Exit tickets.

Thinking routines.

SELF-ASSESSMENT

RUBRICS
Two rubrics: 

Final product.

Learning process accross the seven sessions. 



THINKING ROUTINE

EXIT TICKETS



RUBRIC TO EVALUATE THE FINAL PROJECT



CRITERIA TO EVALUATE THE FINAL
PROJECT

Video recording: CE.LEI.2, CE.LEI.3 (2.3, 3.1).

Caption: CE.LEI.2, CE.LEI.4 (2.2, 4.1).

Video creativity: CE.LEI.2, CE.LEI.3, CE.LEI.4 (2.1, 3.1, 4.2).

Peer engagement (comments on the videos): CE.LEI.3, CE.LEI.5 (3.1, 5.3).



RUBRIC TO EVALUATE STUDENTS’ PERFORMANCE THROUGHOUT THE LEARNING UNIT



CRITERIA TO EVALUATE STUDENTS’
PERFORMANCE

Oral production.

Written production. 

Reception (oral & written).

Use of digital tools. 

Critical thinking and intercultural awareness. 



CONCLUSION
Addresses a pedagogical challenge.

Replaces outdated methods (PPP)

with AoA & TBLT.

Integrates students’  realit ies (TikTok,

STEM, SGDs).  

Empowers learners as active,  creative,

and socially aware agents.

Demonstrates that EFL can be

relevant,  meaningful ,  and

transformative.



THANK
YOU

ANY QUESTIONS? 


